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2.METHODOLOGY

How, and through what processes, can a 
 narrative-based didactic intervention 
mediate   the teacher-student relationship,  
  influencing perceived wellbeing, knowledge  
   appropriation  and reception and the  
capacity to operate as a reflective   
 community? 

To capture the complexity of the "narrative turn," a 
multi layered instrumentation ecosystem is 
implemented, anchoring original and contextual 
heuristic tools within established international 
frameworks. This Core-Plus-Context strategy 
maintains psychometric rigor while remaining 
sensitive to situational specificities.

The research aims to develop and validate a 
transferable model that frames the classroom 
as a hermeneutic community, where well-
being becomes a precondition for sustained 
learning (Immordino-Yang, 2016). By showing 
how narrative practices activate proximal 
mechanisms such as psychological safety and 
interpretive agency, the study connects literary 
theory with pedagogical practice in a 
grounded , operative way. The project 
cultivates a sustainable culture of peace 
(UNESCO, 2023) by supporting the inner skills 
that enable students to navigate complexity 
and inhabit the world as active and critically 
aware citizens (Ricoeur, 1990, Nussbaum, 
2010, Unesco, 2015)

4. RESEARCH INSTRUMENTS

RESEARCH DESIGN:  

This study adopts a Multiphase Mixed Methods design (Trinchero & 
Robasto, 2019) articulated as a Sequential Explanatory strategy 
(Creswell & Clark, 2018) embedded within a Participatory Action Research 
framework (Orefice, 2006; 2010). The design operates as a recursive 
cycle where inquiry and iterative change remain tightly interwoven. It 
is grounded in the hypothesis that narrative practices function as a 
transformative device capable of mediating the educational relationship 
and supporting well-being through the integration of cognition, emotion, 
and values (Dewey, 1938; Nussbaum, 2010). Fidelity is examined as an 
index of feasibility, while triangulation assess Efficacy.

PROCESS ARCHITECTURE:  

The research follows a logic of ecological validity, positioning 
teachers as co-researchers (Fals-Borda, 1987; Orefice, 2006), and 
unfolds across three recursive movements: 
1. Diagnostic (Convergent): A qualitative–quantitative Needs Analysis 

maps the classroom’s relational ecology to guide the design. 
2. Co-Design (Bridge): Teachers engage in the training and in the 

calibration of evaluation tools, ensuring context-sensitive 
monitoring. 

3. Intervention (Quasi-Experimental): The intervention is implemented 
with a wait-list control group to identify the specific contribution 
of narrative practices.

OVERVIEW QUESTIONS

EQ Example  

How do existing relational 

dynamics currently shape 

school well-being and 

self-perception?

TQ Example To what extent does the 
intervention foster the 
evolution of the class 

group into a reflective community?

5. EXPECTED OUTCOMES

RESEARCH AGENDA

RESEARCH FLOW

TITLE: «Narrative as a formative device»

Disciplinary Field 
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Literature Review 
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METHODOLOGY 
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Sequential Explanatory Design

Framework 
Participatory Action 

Research (PAR)
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QU
AN

TI
TA

TI
VE

 M
EA

SU
RE

S

PSSM  
LCQ 

 TSWQ 
HASS  
HATS 

TSS  
W-BNS  

WTMST  
TSES

QUALITATIVE INQUIRY

Students 
artifacts 
NJT (process 
& reasoning) 
Classroom 
Observations 
Semi 
structured 
interviews 
Focus Group 
Fidelity 
Checks

Reflexive Thematic Analysis, 
Meta-interferences, coding 

strategy, reflective logs 
analysis

Multimodel Modeling, Pre-
post Differential Δ, 
Correlations, Effect Size 
(Hedges’g)

DATA 
TRIANGULATION

CONTEXT
    11th and 12th 
    grade secondary  
              students

NEEDS  
ASSESSMENT

METHODOLOGY
sequential design 
mixed methods, 

partecipatory action 
research, triangulation

HYPOTHESIS
narrative practices  
can cultivate wellbeing, 
educational relationship 
and cultural interest.

HUMANISTIC 
PEDAGOGY 

anxiety  
stress 

lack of interest 
Educational 
relationship 

EXPECTED 
OUTCOMES

growth of     
emotional, cognitive 

and relational 
skills

GOALS
       fostering  
          both teachers 
               and students  
                   wellbeing

INSTRUMENTS
     teacher training 
    focus group 
   surveys 
  interviews 
 re-writings

STATE OF THE ART
 Ricœur, Freire, Morin, Bruner, 
     hooks, Nussbaum, Mortari, 
          Creswell, Schön

THEORETICAL 
  FRAMEWORK

      critical pedagogy 
       narrative learning 
        transformative  
         learning, 
          meaning 
           making

A “CORE-PLUS-CONTEXT” STRATEGY

40%

2 3 4 5 6 7 8 91 Re
se

ar
ch

 In
str

um
en

ts 
De

sig
n

Lit
er

ar
y R

ev
iew

Pa
rtn

er
sh

ip
 A

gr
ee

m
en

ts

Ba
se

lin
e S

tu
dy

Ba
se

lin
e D

at
a A

na
lys

is

Te
ac

he
r T

ra
in

in
g

In
te

rv
en

tio
n

Po
st-

In
te

rv
en

tio
n 

Da
ta

 A
na

lys
is

Re
su

lts
 an

d 
Ou

tco
m

es

December ‘24 
June ‘25

June ‘25 
October ‘25

November ‘25 
January ‘26

February ’26 
April ‘26

April ’26  
June ‘26

June ’26 
September ’26 

September ’26 
May ’27 

February ’27  
June ’27 

July ’27 
October ‘27

3| 20
25



20

27

ACTIVATED 
PROCESSES
Sharing 
Engagement 
Interpretative freedom 
Dialogic climate 
Hermeneutic agency 
Psychological safety

PROXIMAL  
MECHANISM
Perceived wellbeing 
Cognitive empathy 
Embodiment 
Critical thinking 
Reflexivity 
Autonomy

FORMATIVE  
OUTCOMES
Deep learning 
Wellbeing 
Relational quality 
Intrinsic motivation 
Active citizenship 
Knowledge 
appropriation 

ACTIVATION TRANSFORMATION

STABILIZATIONSUSTAINABILITY

6. STUDY PROFILE

A

7. K
EYW

O
RD

S

EMPOWERMENT

MEANING MAKING

Agency 
Inner skills 
Wellbeing 

Critical Thinking 
LifeComp

Narrative Learning 
Humanities 

Literacy 
Cultural Awareness 

Deep Learning

References
Bruner, J. S. (1990). Acts of Meaning. Harvard University Press.

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting 
mixed methods research (3rd ed.). SAGE. 
Dewey, J. (1938). Experience and Education. Kappa Delta Pi. 

Freire, P. (1970). Pedagogy of the Oppressed. Herder and Herder. 

Immordino-Yang, M. H. (2016). Emotions, Learning, and the Brain. W. W. 
Norton & Company. 
Nussbaum, M. C. (1997). Cultivating Humanity: A Classical Defense of Reform 
in Liberal Education. Harvard University Press. 
Orefice, P. (2006). La ricerca azione partecipativa. Liguori Editore. 

Ric    ur, P. (1992). Oneself as Another. University of Chicago Press. 
Schon, D. A. (1983). The Reflective Practitioner: How professionals think in action. 
Basic Books. 
Trinchero, R., & Robasto, D. (2019). I mixed methods nella ricerca educativa. 
Mondadori Università.

oe

:

Contemporary educational environments operate within conditions marked by diffuse forms of 
cultural discontinuity and weakened mediation (Bauman, 2000; Han, 2010), which Santoni Rugiu 
(1975) had already identified as symptomatic of a deeper transformation in the educational 
relationship. Within this landscape, Narrative is here approached as a fundamental epistemic 
device, viewing it as a structure individuals use to interpret experience, construct meaning 
(Bruner, 1990), and configure identity via the process of mise en intrigue (Ricœur, 1990).
This perspective adhere to the idea of cultivating the ability to a “complex thought” (Morin, 
1999) through narrative imagination, helping with the inner skills that sustain democratic 
citizenship (Nussbaum, 1997; Greene, 1995). The encounter with cultural objects is reframed as 
an aesthetic experience capable of mobilizing cognition and affection (Schaeffer, 1999; Fialho, 
2024) through interpretive cooperation (Eco, 1979). Classrooms become generative spaces, 
grounded in situated and socially mediated learning (Lave & Wenger, 1991; Vygotskij, 1934), 
where narrative work enables the weaving of knowledge and experience.

1. INTRODUCTION

8.

The figure below visualizes the logical architecture of the design, 
highlighting the recursive sequence where diagnostic evidence directly 
informs the co-design of the intervention.

The operational structure of the study is detailed in the following timeline, which outlines 
the nine phases of the action-research cycle, defining objectives and timing for each stage. 
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