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Teachers’ assessment practices have a significative
impact on student learning outcomes (Black &
Wiliam, 1998; Hattie, 2009). Understanding teachers’
approaches to assessment and their perceived
obstacles in implementing student-centered
assessment strategies can provide insight into
teacher training and professional development needs
(Brown, 2004) to enhance teaching effectiveness.

It is useful to distinguish between approaches that influence students’ learning skills to varying
degrees: Assessment of Learning (AoL), Assessment for Learning (AfL), and Assessment as
Learning (AaL). These three approaches can be placed on a continuum where the level of
student activation, involvement, autonomy, and responsibility in the assessment process
varies from a minimum (AoL) to a maximum (AaL). At the other end of this continuum, the
focus is on developing students’ ability to self-regulate their learning and enhance their
evaluative judgement (Boud, 2000; Earl, 2016), which are fundamental for shaping them into
lifelong learners.
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Level of student activation, involvement,

autonomy in the assessment process

To investigate the assessment conceptions and strategies most widely agreed upon and
used by teachers.

To determine whether conceptions of AfL and AaL are aligned with corresponding
practices.

To understand the obstacles teachers encounter in implementing student-centered
assessment strategies and the advantages they perceive instead.

Research approach

Mixed methods with a convergent design, “questionnaire variant” (Creswell & Plano Clark,
2018).

Target population and procedures
> Primary and secondary school teachers.

> An email invitation to participate in the survey was sent to all primary and secondary schools
in Italy (convenience sampling). The survey was conducted online using Google Form,
starting on 14 May 2022 and ending on 31 December 2022.

Instruments

Quantitative/qualitative questionnaire

> Quantitative part: Teachers’ Assessment Conceptions Scale (6-point Likert scale, ranging
from 1 = strongly disagree to 6 = strongly agree); Teachers’ Assessment Strategies Scale
(6-point Likert scale, ranging from 1 = never to 6 = every time). The construction and
validation of the scales are integral to the research project.

> Qualitative part: open-ended questions regarding the obstacles and advantages of
implementing student-centered assessment practices.
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» Teachers support all purposes of assessment, especially the formative ones.

~ Teachers frequently employ assessment strategies in line with AfL approach, while
they rarely use assessment strategies that promote full student engagement and
autonomy in the assessment process, as outlined in the AaL approach.

» Teachers face two main obstacles in involving students in assessment: students
themselves and a lack of a shared assessment culture. Despite these challenges,
teachers using student-centered assessment strategies report numerous benefits
for their students.

» The results highlight the importance of addressing obstacles for wider adoption of
student-centered assessment, emphasizing the need for professional training and a
shared assessment culture.

Research impact

> The impact of the research is primarily linked to the potential to inform teacher
training programs. Identifying areas for improving assessment practices, when used
to enhance teacher training and professional development, could eventually lead to
enhanced assessment practices and, consequently, improved education quality,
benefiting students.
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